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INTRODUCTION

When I enquired at the local Jibrary about books on the teaching
of handwriting, there was listed only the work of Marion
Richardson and three excellent little instruction manuals pub-
lished by Platignur. The librarian told me that all the emphasis
nowadays, and thergfore all the books, was on reading.

Surely this is symptomatic of our present situation,
reading difficulties have become so prevalent today just because
we have put the cart befor¢’™ 1e horse. The yownng child is not
given sufficient opportunity to wri. “efore -he is faced with
the printed page. This, £- m an historic.! development aspect,
is quite out of step. Only“when we have scinething to write
does the capacity and desire to read arise. The very act of
writing prepares “in large” in the body, those subtle movements
which have to be accomplished in the matter of split seconds
dwring the reading-reflecting process. The movemeuts required
by the reading process ar¢ the fruit of the writing faculty,
Hence attention to detaii and long practice of writing must
come first, for reading from onc’s own writing goes 2 long
way to reducing reading problems, as those teachers who have
worked in Rudolf Steine schools for any length of time, know
from their own experience.

This book has been written in order to lessen the pressure
on the new class teachers in Steiner Schools, of assimilating
in a short time, all the indications which Steiner gave on the
tcaching of writing. The teacher can then concentrate on
reading the educational leciure cycles as a whole, instead of
having to go from one to another.

It can be of use to parents who wish to follow their
children’s work and at the same time learn about some of the
fundamental principles of the education which they have chosen
for their children. It may also be of interest to cther teachers
who are deeply concerned about the problems which children
are now having with regard to writing and reading.

All the practical examples which are described come
from my experience as a class teacher and latterly from the
remedial work which I have been doing with children who
have writing-reading difficulties.

This short study of Waldorf School Methods, will, { hope,
also help teachers to reaiize the importance in human develop-
ment of the art of handwriting.
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PREFACE

For the general reader.

The Structure of a Rudeif Steiner Schocl for
ncrmal children, (Waldorf Education).

The first school was founded by Emil Molt, Director of the
Waldorf Cigarette Factory, Stuttgart. lle wantew to provide
a school for his workers in which the education tr2y would
receive there would enable them to live fully a tultural
spiritual life which equipped human beings to meet each other
as individuals. e recognized that Rudoli Steiner's teachiny,
which is called Anthroposophv. contained the genesis ol such
an impulse, and so asked hiz. to become the educational
director of his school.  Kudolf S-einer consented with the
p.oviso that he could select his teacners and Emil Molt agreed,
adding that hc should have the right of dismissal if they failed
to maimntain the aims and standard of werk of the school!
Rudolf Steiner gathered twenty-four of his pupils from
varied walks of life and began an intensive training course
with them, starting on August 21st until September Sth. The

school was opet. September 7th, 1919, Before Steiner's
death tn 1925 it tuily formed with thirteen classes for
children from five to cighteen years.

A Steiner ¢ School falls into three natura!

divisions. The Kindergarten akes children from the age of four
yvuears to six plus.  Here no formal education is given. The
emphasis is on creative play ; an environment which heals the
eflects of our modern technology, and brings a gight stimulus
to the developing sense organs of the child. The teacher is
expected e be one who has ideals and is capable of bringing
to the children,through stery and tire seasonal festivals, the moral
gualiiles of goodness, wruth and o! gratitude which, in the
following schoo! period, will be the foundation for finding that
this world he lBives in, is beauntiful.  Painting, singing games,
tearning the first foreign ianguage through speaking and singing
anid .playing all contribute to this.

The Lower School : for clildren frora 6 pius to 14 yvears.
‘ihe child now enters the school. He meets his class teacher
who will be with him for the next eight years. This teacher
will concern bimself with all the problems of growth and
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learning which the child may have during this time. His
educational task is to present his subject matter at the time
when it complements the physiological/psychological development
of the children. When the subjects of the onriculum are brought
in accord with the child’s inner development then they have
the power of producing faculty. The retention of factual
knowledge which can be produced on demand is not the aim;
at this age the child should assimilate what he has to learn
with feeling, and should be fully engaged in warmth and
enthusiasm fcr what he is giver. For this reasoun the first lesscn
of the day laste from 1 to 2 hours and the child is taught by
his class teacher. This is the Main Lesson, and subjects, for
example, the 5 R's, History, Geography, Science, etc. are taught
in block lessons of 3 to 4 weeks. After break the child meets
other teachers for languages, singing, games, etc. The afternoon
lessons comprise painting, handiwork and craft subjects.

The Upper School, 14—18 vears. Here the child meets the
specialist teacher. His task is to enthuse the young person for
knowledge of Lis subject so that the desire for truth is engendered
as a2 moral force. From 16 years onwards the pupils are
prepared for the usual state examinations; before this there
are no internal exams.

The core of Steiner or Waldorf Education, as it is termed
in Europe, is to equip the child with the forces to become a
fully developed person with the racultics to meet whatever
life brings. If all his potential is developed then he will find
his right place in the world. He will have the possibility of
developing a moral stamina which will enable him to undertake
a specific type of work because he sces it is necessary at a
certain point, and to be able to change to something else if
required, out of his own freedom, not from compulsion. Hence
a Steiner Education is one which equips the child to meet the
demands of the modern world in freedom.

There are now 150 such schools scattered throughout
Europe and the English speaking world.

Off-shoots of this central educational impulse are the Home
Schools for maladjusted children and for physically and mentally
handicapped children; and the Camphill Communities who
provide homes, schools and villages with sheltered work for
those of our society who are mentallv handicapped.
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CHAPTER 1

The Growing Child and his relationship

to the three dimensions of space

Who has secn a stretch of smooth gleaming sand and not felt
the compulsion to run over it and lcave footprints on it? The
sume desire seizes us when we wake on a winter morning and
sce a vclvety expanse of snow covering the ground.

Open space calis up ;movement in us, this is the element
that expresses most intimately our.individuality through our
will forces. This responsc to space by movement lies deep in
our human make-up, it is a special phenomenon and needs to
be recognized as such.

As soon as a child can walk, one of his earliest impulses is
to Sxperiencc his movements in space and to leave his imprint
in it. He will find himself a stick to make a mark in the dust ;
as soon as he can grasp a pencil he will start drawing a circle
round and round until the centre is reached -- then out flies
the line with a jerk across the paper. He makes another — into
the centre he goes producing what looks like a ball of weol, and
out flies his hand again. This is the first pattern he makes.
As his delight in what we kindly call “drawings” increases,
there emerge from these ‘““circlings”, lines, which suddenly
become related to each other and then form a square, and we
have the beginnings of a house before our eyes! This paper,
which he has in front of him, is a version of the ground upon
wh?ch be walks, but it has boundaries which limit him from
seeing the larger expansions of the movements he makes when
he overshoots them. Nevertheless, he can place it on the floor
and kneel on it, or put it on a chair and stand by it. This paper
Is a wonderful “moving” piece of ground over which he has
control.

Next to appear in his drawings are the boundaries of “above”
and “below”, a line of blue sky at the top of the paper, and
a1 Iine of green or brown at the bottom ; other scribbles, more
meaningful for him than for us, still dance freely on the page.
But the time comes when the house has found the site it stands
on and an awareness of symmetry erters the drawing ; flowers
appear on each side of the house ; it is flanked left and right
by a tree; maybe there are two houses. [t is now time for
us to stop merely admiring hic prowess as an artist and ask
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ourselves what he is doing, what is he showing us quite un-
consciously 1n this first visual work of his. The numbers of
objects, flowers, trees, lawns 'and pathways are indeed re-
productions of the essential structure of his own body which
he feels through its craftsman’s tools of hands, fingers, feet
and toes! The last stage of this growing awareness of space
and his place in it, is his ability to express the movement of
“forward” and ‘‘backward”. Just watch him make a rainbow
shine over bis house, watch him drawing the curve of its arc!
Rudolf Steiner tells us that he never once found a drawing
of the objects of the sense world by a child in which there
are not expressed something of the child hirasell. Those first
scribbles are part of his own physiological human mystery, the
concentration, the movement, the triumph of completion is
the ‘“‘art” we should be admiring when he places the piece of
paper in frent of us. In the drawings of his house and garden
which come later, he is telling us of the adventure he is having
of growing into his body and what hard work it is for
some children!  What difficulties must they be encountering
when the house wifi ¢ av lopsided : when the tree is spindly
and lcafless, and the sky refuses to rcach the earth by the
proper time? These pictures are a map of the route each child
takes from his head to his feet in his first years of life on this
earth. That is why, wheu - ant to lead over {from drawing
to writing, we should notu. ptly break off this experience he
has of himself in relation to the pictures he makes. If we do
so we shall hinder his growth and sense of bodily well being.
By imposing on him artificial restraints and letter symbols with
which he has as yet no connection, we shall corrupt these
natural forces of the “will” that still have = . place in bodily
functions like growth, healthy sleep, .on and all the skills
of handling objects, walking witn -a tree rhythmical swinging
of the arms, balancing and ju.nping and skipping joyfully along
the road. '
It growth into the bodily functions is disturbed and limited
then in the end they express themselves destructively, and we
nave those chiidren who start “messing up’ and scribbling over
what they or their friends have done . .. a sufe sign that there
are already present problems for the educator to heal. We
could do well to ponder the connection between the fact of
a very young child’s interrupted organic development in the
way referred to and his frequent aversion later to his school
lessons. '
How can we come to a clearer understanding of the child’s
development in relation to the faculties which he needs?
Steiner tells us that the human being is basically threefold
in its organic structure — head, breast, limbs — and that the
corresponding soul-functions of Thinking : Fecling : Willing :
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come to rmaturity in three distinct stages, ecach culminating
in  particular peak of physinlogical development : the change of
teeth, the arrival of pubecty, and, finally adulthood - once
called “Coming .of Age.”  These facts, which anyene can
observe, and  therewith  Steiner’s  specific contribution  to
educationai  psychology, have been overlooked by, modf:m
cdueationalists, yet all the pliysical and psychological Im;.\.h(:.u-.
tions ol this seemingly simple idea have been fully explamed
in his lectures to teachers.™

in order to understand the importance for the whnole of
lite i the way we ieach writing, we are going o look at the
connection between physiology and  that pari cf us whose
objrctive existence very few people recognize teday — the socl
anel spirit — and their conncction with the conscicusnfzss of
space around us, which we lake for pranted und into which we
wre born.

\et us first have a took al the human form and consider
it in its relation to the surrounding space — ic the possibilities,
that is, of moving itself in it, of moving the limbs sideways,
upiards, downwards, forward anga baskward

All normal people have a distinct perception that they are
{wo sided and that each side has different powers and functions.
A man knows that he is a right and left sided being, although
he gives an approximate imp ey of symmetry. .

Closer inspection shows 1. difterentiations.  The right
side of the face has a different expression {rom the lfeft side.
Cover one side of a photograph and this i clearly apparent.
The activities of left and right differ. The left arm protects
and enfolds. ‘The warrior's shield is slung on his left arm. The
morher enfolds baby with her left artn, The right arm wields
the sword and s fer skilled movements! 'The soul thai
is not able to take up the archytypal pattern of ieft and right
finds himself at a serious :disacvantage in the community.

Our body is also structured so that back and front -- spatiaily
considered, forward and backward -- are strictly differentiated.
The senses and their activities are ali directed “forwards’’ ; sight,
taste, smell, touch; we cven tend to bring our best ear towards
(e front when listening intentiy. We depend on cur sense of
sight to keep our balance. .

What we are like behind is hidden from us. Only concentrated
inner imaginative attention can give us some idea how we lock
from behind when we are walking. Try walking backward and
discover how this draws one’s consciousness of self tegether.

“Above” and “below’” are also bound up with the soul’s
attitudes and spatial relationship. The man who walks lcoking
upward, or with his head bent is indicative of this. The move-

* Sr:;ui){l;lui;graphy.
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ments of our head have a free relationship to the four directions
of space compared with the body below.

It is of educational importance to rcalize how this spatial
relationship of the body is brought to the child’s soul experience.
Shortly atter birth the first experience of Right and Left is
introduced to the newly arrived soul, IHis first experience of
unity with the earth through nourishment comes from the right
and then from the left when he takes his first feed from his
mother’s breast. When feeding from the right breast his right
arm is free ; this moves and waves with the effort and enjoyment
of fceding, thus beginning the soul's work on to the left side
of the brzin. When he is changed over to the other breast, the
left arm is freed, and the right side of the brain receives the
impressions from the movement of this arm. Realize now,
what happens when a child is bottle fed, and the mother is
unaware of any need for differentiation, and so uses the armn
most convenient and comfortable for her. She supports her
baby with her left arm, and holds the bottle in ker right
hand. The bzby’s left arm would therefore be free to move and
wave about 50 that the right side of the brain would receive
more stimulus than the ieft side. The lack of activity of the
right hand diminishes the growth powers working on the left
hemisphere of the brain in which lies the Broca centre, an organ
connected with our ability to speak.*

The next fundamental experiznce for the newly born soul
is sleeping. Here the experienced Nanny can make us aware
of how the child is helped by correct wrapping up for his time
of sleep. She tucks his left arm first under the shawl and
wraps it round him so that the right arm is over the left and
thus is the one to be freed if he wriggles to release himself.
For weeks the baby lies on his back, then comes the discovery
that he can turn himself over. Now he experiences his weight
from “before”. So it proceeds; he first =xperiences “forward
and back” in the horizontal when he crawls and then learns to
“reverse!” Finally the great moment arrives when the fully
human experience takes place, the child lifts himself into three
dimensional space and experiences the sensations of “above”,
“below”, *“forward” and “backward” from the vertical position
which enables him to turn freely to left and right. In this wa,
there are laid down those fuculties by means of which we are
later to develop a conscious mastery of space and, as a reflection
of it, awareness of our “self’.

It is thus that we are occupied in our first eighteen months
of life, and this bodily process is repeated in the child’s soui
experience. It is a deep and fundamentzl one and the child
shows us how it has been taken up within his organism when

*See R. M. Crosby. Reading and the Dyslexic Child — Souvenir
Press.
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he begins to objectify his movements in the activity of drawing,
as we have already described. At first his “house” is merely
an object anywhere on the paper, then a little sky appears
followed by some indication of earth or grass ; when the house
is placed on this then a distinct development has arrived, The
‘“‘above-below’’ relationship of space is cstablished between the
ages of four and five. Consciousness of symmetry develops
later — a tree on either side of the house, flowers on cach side
of the path. Finally when we see the arc of the rainbow appear
quiie suddenly of itself, then we know that the recapituiation
of the moment of first standing on his feer and walking has
be~n reached.

in these first 6 — 7 years of life, the child’s soul has completed
its work on remoulding the body he has inherited from his
parents into one that belongs te him. The teeth begin te
loosen, the child is ready for school, 2 new stage of conscious-
ness is about to develop, one in which he will live in 2 “fecling-
pictorial” way of expressing himself. Now he may learn to
write, a faculty quite distinct fromn drawing.
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If we take the spiritual scientific view that writing has to do
with the development from one form of censciousness to
another we can understand this phenomenon. The tribe or
nation is recapitulating earlier stages of conscicusness before
achieving the general intellectual faculty which is the fruit of
the long development of western civilization. “Writing has been
the main currency of civilization” — “It is the main aspect of
culture which clearly distinguishes mankind from the animal
~world.” David Diringer (The Alphabet).

This important observation from his research points directly
to the fact that man bears within him a creative power which
cannot emanate from animal faculties, namely, that Man is a
Spiritual Being. His immortal soul and spirit being live in the
perceptible vehicle of a physical body endowed with the powers
of life and growth. This, mnen once knew in their deepest
nature. The intellectual faculty which during its development
clused the door of spiritual perceptions has given man mastery
of the earth and extinguished his personal knowledge of his
origin, yet at the height of this intellectual development, there
were men who, thraugh the very power of their thinking,
penctrated to conceptsrof Man's Spiritual origin and reason for
being on the earth. Gotthold Ephraim Lessing, (1729--81),
writing in the middle of the 18th Century is one of these. Hc
reviews the history of ...m¥ind and realizes, if it is not to be
a fortuitous series of events, but is there to develop and educate
the human being, then each individual needs a lifetime in each
of the successive cultural civilizations. Otherwise how can he
grow in stature and fulf" his sou! and spiritual potential? Later
in the 19th Century Kudolf Steiner took this concept further
and became the teacher of the Christianised concept of re-
incarnation. In clarity of thought he gave the basis for an
understanding of the death of Christ on Calvary and the
Mystery of the Resurrection. He tells how, since this event the
Christ lives and works within the spiritual atmosphere of the
earth, our planet itself has become the sphere of His activity.
Therefore those human souls who unite themselves with His
aims for Mankind will also wish to return ever again to the place
where He is working for the Brotherhood of Man and for the
spiritualization of the earth.* "’

If we test such a concept and apply it to our work in a
practical imaginative way, it can broaden our outlook, give us
new possibilities of understanding probiems and provide new
ideas for their solution.

Imagine then a..classroom of children; deep in their Scul
Spirit-Being will be the residue of attitudes and fcelings from
their experiences of lives in earlier civilizations and cultures.

*See bibliogra—;—);ly.
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Some will never have confronted the printed word or ever
learnt to write. In others a dim fecling may arise, 2 meraory-
association of the awe surronnding such an activity in carlier
times.  Yet for others a malaise of fear may ensue frem somc
divect experience connected with the first appearance of printing.
These can be “overtones™ within the process of iearning and
alfect the children’s ability to abscrb the content of the lesson.
None of this will come into consciousness, :t will be working
within the interplay of feeling-movement-metabolista of the
children’s will forces. A teaczer who is willing to consider
such un idea will find his range of observation increasing and
that he begins to develop quite another attitude to children's
mistakes and clumsiness. In the “awkward” wayv a child handies
his pencil there may be working the memory residue of how
a stylus or brush was used. i wez recognize such possibilities we
arc more likely to use a different tone of voice when we comrn
again to show him how 1o hold his pencil. Our pupil will
respond to this new inner attitude of ours from his deepest
soul nature ; the feeling of being understood creates a health-
giving bond between child and teachar, forces of lifc are
stimulated; confidence in the authoi.y. of the grown-up is
strengthened in the right way. There comes the willingness to

‘teurn from such a person.

To be truly an educator we ...v. .0 find methods which
wiil free our pupils from the past, giving nourishment for the
scnds of their earlier experiences to come to fruition in a positive
way. ¥ ' :

*Arthur Guirdham : The Cathars and Re-incarnation.
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CHAPTER IiI
The Preparation for Writing

“The less we train the intellect directly and the
more we aim to train the whole human- being in
such a way that the intellect will evolve out of the
movement of the limbs, out of dexterity, the better
it s -

Rudoif Steiner Lecture 5, Basel Teaclier’s Course 1920,

We have described how, by the time the young child is able
to stand and (o take h' first steps, the threefsld elements of
space-perception : lett  at, above-below, forward and back,
are embedded by movei. 2nt into the physical body. Spiritual
scientific research tells us that the life forces, with which we
are endowed, and which have to last us our lifctime, stream
down from the head into the-body during the first seven years
of life. This is the obvious reascn for the fact that the pre-school
child lives in a quite different consciousness frem the adult, a
different conscicusness even from a ten vear old!

During the time that the head acts as an organ of growl':-l,
its function should not be disturbed if the human being is to
maintain health and vitality throughout his life. The “awake”
consciousness of the child fills the body and linb system. Ie
explores his environment with his limbs and senses : he absorbs
everything, living at this stage of his life in 2 spontaneous and
complete empathy with his surroundings. physical and meral,
from the buttertly flitting from tlower to flower and the central
heating starting up beside him, to the cffects of Mother and
Father's attitude to life and its problems. This natural state of
empathy, which gives him the ability to imitate everything we
do and say, is the remnant of the kind of consciousness which
he had, not so long ago, in the Spiritual World. Hence he does
not discriminate between what is harmful or beneficial, good
or bad. It is us, we adults, whe drive him out of this paradise
of devction to life with our too soon authoritative attitudes,
our ‘“don’ts”, “stop it"”, “mustn’t do this”, ocur negations.
This does not mean that we allow the child to do as he likes
and become a nuisance to himself and us; but it does mean
a challenge to our ingenuity, presence of mind, and our will
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to overcome an inner inertia and emptiness in oursclves, so that
we train the behaviour of the child through this ability he has
to copy us. By our conduct we sct the pattern for what should
be done ; similarly, we have to develop in ourselves the knack
of diverting his attention from what is harmful or should not
be done. Which is the easier -- to take something out of a
child’s hands which he should not have,with the resulting scream
ol rage and tears, or to divert his attention first, by removing
one’s shoe for instance, if nothing else is available, and making
it hop along the table? If the child still persists in wanting
what has disappeared, one just says ‘all gone’, and means it.
This is then the right moment for asscrting authority consistent
with the child’s consciousness, for in the Spiritual World in
which he has been living “things” are “beings”, and “thoughis”
appear and disappear from consciousness ; sc that “out of sight,
out of mind”, is a factor which can be assimilated by the
child, for it is one which is reproducing and recapitulating a
state of soul that was part of his pre-earthly experience. Develop-
ing this presence of mind and fantas' will resuscitatc our own
life forces and increase our vitality.  uch js the challenge 2nd
opportunity our family brings us. .. .

When the change of teeth starts, this is the sign that the
“inner house building” which we have been able to watch
through his drawings, is practically completed ; a ncw form of
consciousness is going to arise with a new rclationship to his
environment and to adults. In short the child i¢ ripe for
snhool, and the iife forces, released from a body building activity,
may now be used for learning and memury.

When the child of six years old comes into the classroom,
hic is at an important stage of growing up. He knows it. “I go to
school now” he tells us. The kindergarten is left behind. The
knowledge we have to bring to him shculd suit his siage of
consciousness, it should not over stimulate the nerve sense system
by demands of understanding, concepts — ideas — even in a
play situation, for this stifles the imaginative faculty, leads to
fixed thinking patterns and burdens the memory. It is this
which disturbs the organic functions making scme children grow
thin and pale, others become unconcentrated and disrupted.
The children with strong iife forces manage to carry the burdea
of an intellectual method of teaching. Its unhealthy results
only appear in the latter part of life when the robhing of the
life forces for too early nerve sensory activity results in lack of
vitality in the bodily processes. The final outcome. is shown
in the hardening processes so wcll known to the medical
pcefession as sclerosis of various kiands.*

Our teaching method requires us to call on the imaginative

*See note at end of chapter.
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picture-consciousness which is awakening in the child. He is
now capable of relating himself more consciously to what affects
his soul life and to what he experiences from outside. We have
to find a balance in the content of the lessons hetween what
he wants to express, and the objective element in the subject
itself. For example, he has to begin to learn that colours have
laws and relationships between themselves, and that he cannot
just fill his paper ‘with colours he likes if he is to create some-
thing beautiful, Naturally, the teacher guides the organic type
of “self expression” of the kindergarten stage very gently and
slowly over into the realm of colour harmony and relationships.

Wntmg, which calls strongly on the nerve sense system and a
consciousness which is awake and not dreaming, has to be
carcfully prepared.

Lex us therefore look at the structure of the alphabetic
symbols themselves. We se€ that they are based on the straight
line »nd the curve.

We have described how the body is orientated to space. Let
us now observe the pattern of what is straight and curved in
the relatmnshnp to nature and to man.

We cxperience the curve as soon as we are out of doors.
From the horizon to the zenith before and behind there is the
blue curve of the sky. We fave this curve reflected in the sun’s
circle and its passage across the heavens. The moon repeats it,
adding her exquisite celestial \curve when she is new, to the
straight line of its first quarter.. The plant sends up its shoots
vertically in response to the influence of these heavenly bodies
and assumes an endless varicty of forms between vertical and
curve during its growth.

In observing the animal we sec here how the straight line
and the curve are dominated by the horizontal elemcnt The
animal’s spine is parallel with the earth, it follows the line of
the horizon. The structure of the human being combines all
these elements and from their harmony the child experiences
the element of freedom in kis scul. This, freedom should be
objectified in his movements and relatlonshnp to form. The
child has bcen and still is living unconscxously in all these
changes in nature. They are the stimulus vii the senses for his
growth. We should not at this stage awaken these facts into
consciousness ; that belongs to the Main Lesson of a much later
_class. What we have to do is to bring this subconscious know-
ledge of the world pattern into relationship with his own organism
through inner imaginative feeling.

We call on a child to walk a straight line, then to run it.
Can he draw this in the air? Can he draw it with his foot?
What difference does he feel? Can he draw this line for us on
the blackboard? Now on the floor? We must ask where is
the straight line in him -~ his arm, bis back : we can take
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curythmy rods and hold them up cur back and walk forward
and backwards. Shall we try to run? Oh dear, something
clse wants to happen ... our back wants to bend! So now we
come to the curve. We lic on the floor in curves, we can be
in a straight line too. Afterwards we can run these forms. We
can curve different parts of us. Semeone mav discover that
cur head has a curve in it. Our arms can curve, but our legs
can only make ‘‘straight line” curves! Wc are now weil on the
way to tuerning ourselves into patterns!

At last the morenti arrives when we are ready to draw these
forms on the paper in front of us. Our box of brand new
fat wax crayons is before us. But what is jhis . . . ? They
themeelves are straight and they too have a curve! In their
very form is embodied the basic pattern for the use to which
they will be put. So now we must hoid them properly, and sit
in the right pattern too.

Through such an approach we have brought into an objective
leeling-rclationship to himself what the child has experienced
during the first years of life.

We are now at the point when we must consider practical
matters :  for instance, the height of the table or desk in
relation to the seat and the size of the child. This ic of vital
irnportance if we are to have good writing. Fortunately modern
school furniture designers offer us the means to carry this out.
But do we pay cnough attention to suck factors?  The desk
height should not push the arm upward sc .uat ane shoulder
is higher than the other. The chair shovld be 10 inches lower
than the table height. The child shoulu sit so thar both feet
are firmly on the floor witl knees higher than thc hips.
This angle betwcrn knce anc i joint is vital. The child
should really be .¢ing = his nips so that the movement of
the hand-arm ca': : ... (o the base of the spine. This cannot
take place if tie hip angle is slightly higher than the knee, there
is then tension in the thigh rnuscles ; the child’s inovement
system replies to this unequal balance by either turning the feet
inward or curling them around the chair legs thus producing a
muscular distortion which curbs the whole movement-response
to hand-eye co-ordination; the basis is then laid for tight
pencil gripping, sitting with the weight on onc side of the body
or twisting half round at the waist. As a teacher you do not
have to look very far before you see such sitting patterns and
their effects on the handwriting. This correct sitting position
should be presented as a “picture” to the children; for example,
a king preparing to sign a royal decree . . . his feet placed on
a footstool, his red robe keeping his right arm to the side of
his body, the left hand weighted by a heavy flashing ring of
jewels so that all see him move the paper. He must hold up
his head so that his crown does not fall off! This can be acted
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in turn by the children in full royal regalia, and it would be
good if they all wore crowns while writing until good habits
are established. Such a picture needs to be enhanced by the
teacher himself being very conscious when he sits down beside
a child to write. It is always good if he treats kimself as an
“object’ and sayvs aloud — ‘“let me see, have I put my feet in
the right place, is my arm comfortable . . . etc. Time spent
each morning looking to see that each child is properly seated’
until the right posture has become a habit is time well used.

It is of vital importance to draw parents’ attention to this
matter. The ordinary chair height is 17 inches which is suitable
for those of us who are 5 feet ¢ inches and over. Table heights
correspond to this. ldeally the child should only draw and
write at a table suitable for his own height or, if this is not
possible, to have a rubber cushion and stool to bring chair and
table height into correct relationship. Parents should see that
this is done and insist that the child uses what is provided
for him. This care should be applied throughout the class
teaching time if we want Lo develop and keep our good
handwriting and prevent muscuiar tension and fatigue.

It has been interesting to discover that within a year’s age
range it is only necessary to provide a class with two different
heights of tables and chairs. The discrepancy between the varied
heights of the children is levelicd out by the factor that some
children have long bodies and short limbs and others have
short bodies and long limbs.

The moment has now come when the teacher is going to
place visually before the children the two forms which they have
run and walked and explored in their bodies : the straight line
and the curve.

How are these to be placed on the blackboard, in relation to
the surface as a plane, and to each other?

Like this _.___. m or this ’ ) or l C or

I} or like this l 7\ or I L J etc

One could reply “‘does it matter?” Just make it as it comes,
naturally.  If one follows this line of reasoning then one is
simply passing on to the child what is instinctive in oneself,
instead of trying to penetrate into the “language” of form and
movements, for in his art of education Rudolf Steiner introduced
2 new subject, that of form-drawing, as a pedagogical means of
developing imagination and flexible thinking. The indications
which he gave have been beautifully worked out and presented
in a book entitled Form Drawing. *

*Margaret Frohlich and Hans Niederhauser
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Handwriting is cencerned with rhe straight line and the curve,
they are the basic principle in the alphabetic symbol. We are
therefore going to consider them in relation to their directions
in space and the relation of both of these aspects to the soul
forces of Thinking, Feeling and Willing. In learning to write
we are reminding the soul of what it has accomplished physio-
logically in the body during the first seven years of life, and
leading it on into future stages of developing conscicusness
with their consequent inner and outer projections. This will
iink up with the child’s experience in gymnastics, the perspective
drawing in Class 6 and the physics work {rom the Class teaching
period into the Upper School, culminating in the Nautical
Mathematics of Class 11 and the Main Lesson on Architccture
in Class 12.

In lectures entitled ‘Man : lcireglyph of the Universe’ Rudolf
Steiner requires us to cvercome the abstraction of considering
the directions of space as purely interchangeable radiating- lines.
He describes them to us as planes of activity which relate our
c vi soul forces to those working in the Universe. He makes us
vividly aware of the dynamic difference between the perpen-
dicular and the vertical planes, with the horizontal plane a5 the
mediator. The perpendicular plane divides space into left and
right, it is the plane of symmetry, the line of thinking. The
vertical plane is that which divides man in front and behind, it
Is the line of Will. Will, in the human being, is connected
with the movements of passing before and behind. Steiner
characterizes this ‘by pointing out that our food moves from
in front to behind. It js involved in the Will activity of our
netabolism, also that the cxperience of the vertical comes about
through our being able to keep ocurselves integrated in the
velocity-movement of the earth. So when we fzll over, wehave
temporarilly lost the power of keeping pace with the gvration
of the ecarth!

To bring these planes trom three dimensional space into the
two dimensions of drawing we need to ciarify the difference
botween the perpendicular plane and the vertical plane — in the
dictionary and therefore no doubt in our minds — vertical and
perpendicular are given as synonymous terms. We must also
remember we are speaking of “‘planes’ of activity not just lines.
The perpendicular plane is connected with the right angle. We
stand perpendicular tc the surface cof the earth. Therefore the
straight iline which we draw {rom above to below on our paper
is the symmetry line which divides it into left and right, is the
line of the perpendicular “thinking™ plane. The vertical plane is
the ene thut divides in man what is in front and behind, this in two
dimensional space is represented by the lines between which verti-
cality runs, namely the lices of perspective which connect eye level
with a specific point on the hoerizon. Therefore when we draw a
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diagonal line from right to left we arc drawing the linc of the
vertical plane, the line which represents “‘will” activity. Physio-
logically we can move our e¢yes up and down (perpendicularly)
we can move them left and right (bhorizontally) but to move
them forward and back we have to use our will and carry our
whole body forward and backward. These, expreszed on the two
dimensional space of our paper, are the diagonal lines which
connect our eye level with the point on the horizon.

The straight line which divides our paper into “above-below”
is the line of the “‘feeling” plane. The “curve” is the sum total
of all three, it is the boundary between man and the universe
o! the stars, its qualitative language is that of clock and anti-
clockwise movement. The natural movement of our right aim
is clockwise, it moves from left to right: a consecutive
clockwise spiral swings along from left to right which is the
modern European direction of writing. The left side mirrors
this in reverse, moving from right to left. See diagram. . In
other lectures Steinér discusses the capacities of soul which
are built up by the different directions of writing used by the
various races.*

We have now several choices. Do we wish to ecmphasize the
qualitative element of feeling by d.awing our straight line on
the horizontal plane and reiterate it by the cleckwisze above-
below movement of the curve {§ing hcerizontally? Or do we
wish td emphasize the perpendicular element of thinking with
its left-right svmmeiy ary’ .oring our curved line. also inte
relation to this, disunguishing between the clockwise or anti-
clockwise direction? ‘This is for the teacher to ponder and
decide in relationship to the particular disposition of the children
before him. Is there a preponderance of any one temperament
ir the class, for exaraple? Is it a dreamy or an awzke group
of children?

Johann Kepler (1571-1650) retained all his life tke religious
devotion to the universe which is the special gift of the young
child. In him this acted as a ‘heightened’ conscicusness and from
this he was able to give us the three laws of planetary motion.
He writes in his work Harmonicus Mundi “In the beginning God
on an indisputable decision chose the straght and the curved
with which o imprint upcn the World the divinity of the
Creator.”

Steiner emphasizes the importance of the impression on the
child of his first school lesson where we make him aware of
these two fundamentzl forms — hence the necessity of our
couscious preparation. Margaret Fohlich sums this up in her
book Form Drawing as ‘“the teacher's constant awareness of
thiee guiding guestions, and his endeavour to live up to what

*Berlin + 27.10.1909.
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they imply : What am I to do? How am I to do it?’ Why am
I'to do it? This inner attitude will enable him to help the children
entrusted to him.” This is the standard for the preparation of our
lessons because good honest teaching must be based on this
“inner attitude”.

We have left our imaginary classroom some pages back, with
its pupils waiting quietly (we hope) for us to give them some-
thing to do.

We place cur choice of a straight line and a curved one on
the blackboard and ask them to make these one after the other
in the air; we must emphasize that they are to watch their finger
as it draws the form, never letting it out of sight. We notice
which children make large free movements with the whole arm
and those who do not stretch their arm or only make restricted
movements from the wrist; these are the children whom we
must call to the blackboard to trace the drawings we have
made there with their finger. The teacher must develop the
skill of interesting the able children in this, as the cultivation
of the interest in each other is an important part of social
moral training. When we are satisficd that the children have
experienced a release from their cramped movements, the forms
can be rubbed off and replaced by those children whom we
have seen to have good free movement. They too must draw
them really large, using the whole arm, not just the wrist. The
next step is to tell the children to cover or close one eye and
make the forms with their hand and one eye. This will show
us the prevailing eye and hand “‘dominance” in the children
which will be discussed in a later chapter. Now repeat this with
both eves closed and one hand, now look the form through with
closed eyes only. This procedure should be repeated with cvery
new form and pattern which they are to draw in their books
so that good hand-eye co-ordination and zattentive looking will
become habitual. A further development is to tell the children
to draw the form on their neighbour’s back, he must then
repeat it in the air in front of him and draw it also.

With this mecthod we can introduce all manner of cursive
paiterns based on the straight line and curve and loop during
the first school year. *

All drawing of patterns should be done very slowly on large
sheets of paper. It is also good to practise drawing straight
lines in the different spatial dircctions, the strokes should be
at least 12ins cr 30cms in length, this will develop a sense of
spacing and the grouping of words when the children write.

With an introductory main lesson of 2 — 3 wecks of such
activity, we should be ready to introduce the alphabetical
letters to the children.

“For a child begins with movements, expressions of
will, not with looking at things. That comes later.
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Hence it is necessary to begin, not with reading,
but with writing — Dbut a writing which comes
naturally from man’s whoie being.”

From the Teachers’ Course at Oxford 1922.

Summary of Practical Applications

Teachers should check : -
The height of the desk and the chr.
Children’s posture whien drawing the running forms and
when writing. :
That hoth feet are pluced tirmly on the floor with the right
foot slightly in front of the left.

The desk and tuble height should allow the arm to be
supported te about 2 inches from the clbow. This iv vital
as lack of support causes muscle tension in the hand and arn.

The paper or exercisc book should be placed parailel to
the front of the desk and = little to the right. This position
for the right-handed person is that of the professional
calligrapher, for the artist has always an innate feeling for
the correct relationship of his materials and tools to that of
his body. The function of the left hand is to pull the paper
upward to the top ledge of the desk, drawing it as necessary
toward the left, so that the right hand is not forced into
an oblique angle to the upper arm. The writing hand should
not be allowed te slide downward to the edge of the desk
and so lose its suppert for the arm.

Crouching over the desk or for the head to be held on
one side is NOT ALLOWED: shallow breathing, poor
circulation, indigestion and fatigue can be the consequences.
Eyes : Teachers shouid advise parents to have their children’s
eyes tested as early as three years to make sure that their
chiid is perceiving clearly. The first five vears are critical
in the establishment of normal vision. I am informed by an
ophthamologist that by the time a chiild enters school,
“lazy eye” (amblyopia) can be dense, and useful vision
irretrievable.  Eye strain must be avoided. Teachers must
see that the eyes are held the distance from the paper as
is the length from the elbow to the knuckle of the first
finger. (For an adult 12--14 inches [37—38cms]). One eye
should not be held nearer to the paper than the other.

Crayons should not be less than 4% inches (10%cms) long
when new. As soon as they no longer rest against the side
of the hand between the thurab and first fingers, an extension
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shqqld be mzade and attached ; or the crayons discarded for
writing purposes :
Before drawing the forms the children should :

Run and walk them. Find them in their bodics. Draw them
in the air, eyes following the movement of the finger, the
first time a free choice of hand and eye and foot should be
given so that the teacher can observe the children’s handedness
and eyc and foot preference. This done the forms should
be drawn in the following sequence :

Right hand and both eyes open

Right hand and right eye only

Right hand with both eyes closed
Follow the form through from memory, eyes closed, but
actively looking along the form.

A variation : The children draw a form on the back of the child
who is in front of them, he repeats it by drawing it in the
air ; on his paper; on the blackboard.

Drawing ot forms on the floor with the right foot, the
crayon held between the big and first toes.

Left-haflded children should use left eyes: left feet. For their
writing posture etc. see Chapter 7.

For Form work in the Class Teaching Period see : Form Drawing
by Margaret Frohlich and Hans Nierderhauser.

Note : Page 27

“It may seem strange that writing should come bhefore reading,
but what ultimately matters is to start, not from materialistic
conceptions of life and so form a precenceived idea of what
the child ought to know when it is eight vears old, but to
know what are the consequences of this carly knowledge. Too
early reading directs the thoughts along abstract lines. It teads
the child away from actual life. Ultimately it produces arterial
sclerosis. It is always so that the influcnces of education on
the Spirit and Soul of the child extend into the regiovn of the
physical in later life. And if our school methods today were
more wholesome, there would be fewer bald heads in the
future!”

Rudolf Steiner, The Swiss Teachers’ Course, Dornach, 1923.
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CHAPTER IV

Teaching the Letters as pictures

“The qualities of childhood pass over into later
life through « metamorphosis determined by quite
definite laws.”'~ Lecture §

“There is always an urge in the soul to pass from
a unity to its parts.”

Rudolf Steiner, Leclure 10

Bascl Teachers' Course, 1920

These two educational concepts lie at the heart of Steiner's
pedagogy and he emphasises again and again that they require
an artistic feeling and approach to his subject on the part of
the teacher. Education is an Art and the teacher must become
an artist in the presentation of his subject and the handling of
his pupils. This idea is reiterated in lecture after lecture by
Stciner. If we teachers really accept this as veality, then our
pupils will be able to develop, or at any rate, will have better
chances to develop an intellectual capacity with a healthy
constitution, z sixth sense on how to act in our rapidly changing
social conditions and the courage and confidence to deal with
those problems with which life will present them.

Writing and reading are two highly complex activities which
we require of our children at a fantastically early age. “Now it
is a thoroughly unnatural thing to require a child_in its sixth
or seventh year to copy withcut more ado the signs which, in
this advanced stage of civilization, we now use for writing”
Rudolf Steiner says to teachers at Oxford in 1922 (Lecture H).

How then are we to meet the demands of our present
educational requirements without taking from our children the
forces they need for their organic development, for natural and
Lealthy digestive systems, their breathing, the functioning of
their hearts, the co-ordination of their limbs, the proper physical
growth of the brain itself?

This question stands behind all Steiner’s Art of Teaching.
He poinis out that the demand for precocious intellectual
activity means that the child’s physical organs and his whole
nervous systera become a likely prey for all sorts of malfunction-
ing and his soul grows apathetic to its environment, often strongly
antipathetic to his lessons and even to his whole education.
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are given in a picture form, but with this difference — the
picture must clearly say the name of the vowel, in contrast to
the pictures for.the consonants which have as their basis the
sound of the initial letter and.in spelling .never say their name
as the voweis do. Hence Angel, not apple, Eagle not elephant,
Princess Idonia, [when she is little she likes to wear her crown
every day], Opal not orange, Unicorn, [the form of U appears
between his horn and ears], not umbrella. These are -the
name-symbol sounds which the child has already heard and been
given when he has asked “what.does thatletter say?” Remember
it is the name of the vowel which is used in spelling! “How do
you spell Father, Mummy?” asks the child. *“F” “A" (as in fate)
TR CEY (as in feet) “R™.comes the reply, his Mother
saying each letter by its name.. This is what he is confronted
with at home — very few parents will split the word up into
its sound syllables. “And how do you spell Rita’s name” (to
him it sounds ““Reetah™) “R I (1) T A” is the answer. The child
needs the security of knowing what to write.

In the first ‘year at school the reading is an imitating activity
given through,the authority of the teacher. lle says “FATHER is
fathér” — this is accepted by the child and memorized. Through
writing and meeting the word again and again it-is learnt. We
can speak of the vowels.as the singing sounds  which’ make
words come alive. The consnnants are the shapinhg sounds which
envelope them like a cloak. " The children can sing the vowels,
then place "a consonant in front of them. They love to sing
BAH, BA, BE, BI, BO, BU. This can be “written down and
the adventurous ones will quickly carry this activity further.
It is important for teachers in English speaking Rudolf Steiner
schools to realize that the ‘sound-gesture’ of the vowels shdwn
and practised in the eurythmy lessons* has, for chiidren in the
First Class simply nothing to do with the written characters.

All that the children have learnt should be summed up in
a sentence which has a moral overtone. '

“The world is good.” This is the experience in which the
child lives in the first seven years of life. Something of this
element should be called into consciousness when he writes his
first sentence as “writing”. The carlier sentences from which
words and letters were “analysed” were given by authority and
copied through his ability to draw. Now the letters arc to be
written with a “feeling-knowing” consciousness ; the content
of the sentence and choice of words should arise between the
teacher and the children. The sentence may first be written with
all the letters drawn in their picture form and afterwards repeated
with them written as letters, or this second way may be left

*The new Art of Movement to Speech and Mu_sic inaugurated
by Rudolf Steiner.
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uitil the next main lesson; it will depend entirely on the ability
of the children and the teacher’s sensitivity as to the whole
artistic form™ which the main 'esson has taken.

There remains cnly the decision as to the style of writing
the Capital letters, in Roman or Cursive Hand. It is of course
ratural for the teacher to choose the styte which he himself
uses. Steiner himself intimated that the Roman capitals should
come first before the Gothic style of the German calligraphy.
The cursive emphasizes the rhythmic element which is beginning
to appear in this new stage of ¢h'ldhood, but which wiii not be
fully developed until the ninth year. As the present day child
is subjected te so many sensory pressures which interfere with
his spatial relationship to ais body, and as this element is
disturbed or alrcady lacking in children who have been found to
have rcading difficulties, it would seem more helpful for the’
teacher to choose the Roman capitals. In them thev will
becoine subjected to the discipline of the upright stroke which
helps to make them conscious of left and right. The horizontals
of E, ¥V, H, L, T, Z cause them to notice ‘above’ and ‘below’ and
the dJdiagonal strokes required for Z, Y, X, W V give them
‘forward end backward’ practice.  Thereby the children keep
repeating the process by which they are enabled to settle
comfortably into their bodies, making it the instrurnent to
veflect the threefold powers of Thinking, Feeling and Willing
which work on to them spiritualiv through thvee dimersional
space. . .

This constitutes the first Main Lesson in writing. . All our
ef{oris in this first school year should be directed to seeing that
ib= vchildren really become at home in this subject and that
the- work is as perfect as possible 1 every oage of writing shouid
be o Mpicture” in itself.  Along with this goes the discipline
ol correct posture, an cssentiul to goed work, proper muscular
control, healthy breathing and undamaged eyesight. These are
the csseniials, aot ‘‘getiing on’ and artaining ‘‘reading ages”.
It w:il take thae tcacher all his time and strength to see that his
class are sitting and working with gnod bodily co-erdination.

All main subjects in 2 Rudoif Steiner School are tavght in
biock lessons of 3 — 4 weeks every morning for the first 1%--1%
hours of the day. The work described forms the “‘inteiiectual”
content of the Main Lesson which will alse include the fairy
story and stories of everyday happenings made by the teacher;
ciass recitation, individual work for particular children or groups
which is of a pedagogical nature : piving and form drawing.
The activities of the Main Lesson should call upon the thinking,
feeling, willing elements zt work in the soul. The teacher’s
sensitivity to the children’s needs and his artistic feeling for
content of the lesson, should engender a sense of well being in
them, so that body and scul grow together in hammony.
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SUMMARY

Basic Teaching principle: From the Whole to the Part.
Lectures : Practical Advice to
Teachers, Stuttgart, 1919.

The need to satisfy in childhood the “analytical” tendency
working in the Subconscious.
“Analysis” of sentences into words, words into letters.
Lecture 10. Basel Course 1920.
The pictures of the letters should be done firstly with the
paint brush in a “painting-drawing” style, see
Lecture 3: Human Valuesin Education.
Arnhem.
Lecture 8 : Spiritual Values in Educa-
tion, lkley.
The First School lesson — an example given by Rudolf Steiner
to the first teachers of the Waldorf School
Lecture 4: Practical Advice to Teachers
Writing-Reading-Spelling: Lecture 5: Practical Advice to Teachers

Practical Work

Running the forms of the cornsonants. )

Writing them in the air using the sequences given in Chapter 3.

Singing the vowels. )

Singing and saying them with ‘% consonant in front of them.

Singing or saying the Alphabet, both forward and backward.

Accompanying this with movement, walking and clapping : clap-
ping above and below alternate legs while walking ot sitting.

Writing their names, letters and words with the right foot (left
foot for left-handed children).

Writing the first sentence.

Concentrate attention on sitting position : correct holding of
the crayon : eyes : where are the short-sighted children sitting?
No turning of head sideways so that one eyc is overstrained.

Train the left hand to do its work : holding the paper ; raoving
it up the desk; drawing the paper to the left as the hand
moves too far away from the right side of the body.

Careful “drawing” of the capital letters. (Spacing comes later).
Some children will retain the connection with the original
pictures of the letters, even as late as Class 5 (10 years) —
embellishing a tree with leaves and apples, giving the king a
crown and sceptre ; they should not be disturbed in this,
made conscious of it, or stopped.  Chiidren who finish
writing quickly should have some handwork which they can
do — finger knitting, plaiting, coloured “darning” or string
games are suitable. Later they can be shown how lo prepare
a coloured page for their writing. This prevents the colouring
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Stroke se } 1 ' '
quences and directions for writing the Rowman majuscules

Basic form :|
Letters enclosing space
@ ' "

ODHB
Letters with partially enclosed space
[}4 \z 1® > )
AR P
2
2
Curved line open letters.
I - =)
Three dimensional line open letters.

' BE

L B IR T
\ /"\'}g,f{\\{\‘/"\\'ql T
VXY

\/6 i 3—.
N.B. These two numerals are J
often incorrectly written. -
F '

o~ .
The besic movement of the minuscules,

n
has an up and over movement — clockwise

The few s ha-s an up and under movement - anticlockwise
w exceptions embody both these movements.
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over of letters and words which they have. written, a habit
children quickly acquire when waiting for more work. .

Teachers should look at their own handuwriting and notice the
way they draw the capital letters. Are the_sequenccs correct . .
some may be correct for the cursive and italic hands: are
they correct for the Roman hand?

“First, we — that is, everybody — should recognize his own
handwriting as an art — an amazing art really — to be improved
rather than degraded. This. partly for its own sake, and also
because it is only from a general interest in, and recognition of,
art that any improvement in the forms of the things we produce
from pots to cities, can spring up. Common interest in the
improvement of ordinary writing would be an immense discip-
linary force: we. might reform the world if we began with our
own handwriting, but we certainly shall not. unless we begin
somewhere”. W. R. Lethaby from Writing and Civilisation
the foreword to the catalogue of. the First Exhibition of the
Society of Scribes and Iluminators.

s
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CHAPTER V

Reading your own handwriting
g L

“In reading only the head is occupied and anything
which only occupics o p.ori of the organism and
leaves the remaining parts impassive should be taught
as late as possible.  The most important thing is
first to bring the whole being into movement, and
later on the single perts”.

Rudelf Steiner, the Torquay Cowrse for Teachers, (624

This precept we have tricd to follow out in the classroom
work ol the children in their first school year.  After the
presentation of the letters in the first term, the children will
write out the whole or selecied parts of the Fairy Tales they
have heard.  This will be donc in capital letters in large
writing books without lines. They should read firstly from what
is written on the blackbourd and ihen from their own books.

There is no need for the teacher to use a vocabulary *‘suitable”
to the children’s age and understanding. We want them to
experience language — their mother tongue — in its beauty,
varicty and rhythm. Long words of many ictters will keep their
attention occupied and is far better for them than struggling
to vead the printed page. Descriptive words, beautiful sounding
words, these will give them the wide range of vocabulary which
they will need in the later classes. Eight to nine years is the
age when children love to ‘“‘taste’” sounds; witness the joy that
swear words give them to the mortification of many a mather!
So let them exercise this desire in acquiring from their writing
a wide variety of exciting-scunding Jooking words . . . their
very shape and context will “explain” their meaning. We have,
of course, to be awake to the changing meaning of words. Not
so long ago a description of “the princess descended the stairs,
her train sweeping behind her”, was met with gasps of astonish-
ment and howls of “impaossible” ; the story teller was visualizing
her clad in *‘gold and purple velvet” - the hearers were seeing
the blue and white of British Railways! Also the teacher has
to learn how to build up a widening vocabulary for children
who are “word starved” at home.* Limiting the vocabuiary

*R. Honeyford, M.Ed., ““Class Talk”, British Journai of Disorders
of Communication. Vol 7, No. 2., 1972.
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is not an answer to this. Steiner education has the inestimable
value of Ewrythmy to offer as a help in awakening a sense
for language, a subject which can btc taught in any scheol,
state or independent. But the deciding factor is the TELLING —
not reading — of stories by parents and teachers. The effort
that :he adult makes to portray the content of words by the
imaginative situation in which they are used, this is the stimulus
which widens the child’s interest in sounds and words and
therewith the intelligence to comprehend their meaning.
Reading together, as a class, passages from: the blackboard
which we have already written, helps to establish good
intonation and 2 rhythmic flow of breath. The teacher
should read a complete sentence expressively and clearly
and the children should repeat it afterwards; cach time the
teacher will point at the writing. When the children can speak
the passage as a whole, then comes the turn of the individual
reader, each child pointing as he reads; the choosing of
the individual wovds, underlining themn, finding similar words
— those beginning with the same letter — finding out how many
times a particular letter occurs in a passage etc. Finally some
of the children may read it alonc from their book. (Learning
to read is not a time-and-motion study). ThHe following day,
after the new piece of writing has been treated in the same way,
the previous passage can be walked and read by certain children.
This can be done in varicus ways either to suit the temperament
of the child for example, or to help with speech-limb co-ordina-
tion ; teachers will find endless indication in Steiner’s lectures
on how to help children who are “‘asleep” in the head, or
too nervously awake in their sense system or weak in their
breathing and circulatory system. A teacher should also be
observing which children remember casily and those who cannot
recall what they have learnt. Such hindrances can be helped
by the methods we usc in dealing with the subject matter.
The child who has a “sleepy” head will also probably have
poor speech-movement co-ordination and so he should say a
word on every step he takes as he reads aloud. Those whe
cannot recall what they learn should stand and read a sentence,
then take three or five steps betore reading the next sentence.
Others who retain everything in their heads so that they become
“gabbling” readers without a feeling for the structure of a
sentence or its meaning, need to read and run at the same time.
The teacher should support the reading, whispering the word
or whole sentence so that there is no hesitation over the unknown
word. At the end of the week the children can be asked to
write down their favourite words, some can come to the black-
board and do so for the others to read. The teacher will find
endless combinations of this kind of activity and individualizing
to meet the special problems which the children have. By the
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third term, if not sooner, the childrea will have gained a mastery
over the size in which they draw their letters, the spacing of the
words and awareness of how many words will fit across the
page. This being so it is now time to introduce the margin and
lines into their writing books. The teacher should have already
written his passages on lines on the blackboard so that it presents
a spatially attractive “picture”’. The children shculd now become
conscious of this and the teacher can draw lines in their books
as a guide. There is no need for these to be rigid, a gentle
curve allows more letters. The teacher must explain that the
letters should walk carefully along the line and must not fall off
it at the end, but go at once to a new one. They scon begin
to recognize that a new line is needed when a iong word comes
near the end of a line.

The curriculum of the first school year in Steiner’s schools
is a recapitulatory summing up of the child’s soul-spiritual
development during the period to the change of teeth. The
following period of seven years (7--14) is centred physiologically
on the growth and deveiopment of the breathing and circulatory
system, that rhythmic centre of us which sustains our life and
uever tiresi Tt s the phvsical expression of the Feeling life
of the Soul, aad while this is deveioping a4 new stage of Conscious
ness appears in the child . . . he begins to live in the teeling
of the drama of events at home and schooi and of bis own
cl}.mging soul life.  Svmpathy and antipathy as healthy torees
of the soul now come 1o he fore and the subject matter of
our lessons must see that they are fully used, for their {ruit
will be the faculty of balanced judgment after puberty has been
gone through. This rhythmic element and pronoux;ccd living
in sympathy and antipathy will become apparem from the
second school vear.  ("Oh Mummy I musi have Rosemary to
tea today : ne, not Jane too, | can't bear her! — these are the
giglxs of the time.) Just as the straight line gave the structure
for the child’s spatial expericnce and is basic to the Roman
cugnals, so the curve is basic to the minuscuics. In the
major numbers of these the rhythmic swing of clockwise
and anti-clockwise is present v T ‘This
movement sums up all the spatial elements and brings them
into a dynamic rhythm. This of itself educatss and cultivates
the new stage of body-soul development which takes place
especially between 7 — 9 years when the heart and breathing
rhyihin adjusts to that of the adult tempo. On this adjustment
taking piace properly depends a healthy life of body and soul.

In the classroom the question which concerns us now is —
“Do we teach the small letters in print script and join them
afterwards or start straight away with a running hand-writing?”’
) There are many views on this based mainly on the priority
given to reading and allowing this to decide the time of
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introduction and type of writing. In 1916 Edward Johnston*
was asked by the then Board of Lducation for his advice on a
foundational handwriting style, “even so print ‘script won the
day, and it has been left to Johnston's pupil, Alfred Fairbank
to find a solution for ‘the transition from print script to a
running hand. e says, “although usefu! for teaching infants print
script has a serious lack as a handwriting style, for it does not
develop naturally into a running hand. Accordingly, some other
style is generally taught when the child uses a pen. Print script
is plainly uneconomical since it has to be abandoned and 2
poor foundation for the acquisition of a fundamental skill "t
This is fully substantiated today by the’ experience of the
teachers who are concerned with the problem of dyslexia, and of
the many technical errors in writing ; for example, writing “‘s”
and ‘“‘e” from below upwards probably stems from this awkward
change from print to a running hand.

The requirement in Steiner pedagogy is that we take hold
of the faculty of imitation which lingers on for a time after the
change of tceth and lead it over into the feeling for the authority
of the teacher by showing children how writing develops out
ol a beautiful copving of the world around them. We are
therefore, during the first year at school, while the children arce
mastering the capital letters, also preparing that next stage, so
beloved to the child, of “joined up” writing.

The preparation for this is the drawing of manifold patterns
and the development of form drawing which Margaret Frohlich
has ‘worked .out for us from Steiner's indications. If this is a
regular feature of the main lesson as well as a main lesson in
its own right it.is a natural siep (o the introduction of the small
writing letters and the short sound of the consonants and
vowels at the commencement of the second school year.

Again the teacher is faced with a variety of choices of
handwriting styles.  Upright — slanting — looped or straight
strokes.  Here “his pedagogical-artistic feelings should be the
deciding factor. During the first school year he will have come
to know his pupils intimately through his observation and work
with Steiner's many educational lectures. He will ask himself
if his class is mainly one where the children’s will forces are
strongly active but, as a whole, lacking in a rhythmic element ;
or is it a group of children who live strongly in their nerve
sense system taking up every impression and quickly discarding
them. Are they a dreamy unawakened group of children? These
are the considerations which should decide the style of writing
which the teacher will choose.

*See note at end of Chapter.

tThe Story of Handwriting.
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A looped writing style works on the child’s rhythmic
breathing-circulatory system. The upright style with its straight
strokes, where the pencil repeats the initial stroke in a backward
direction awakens the will and curbs the excessive penerraticn
ol sense impressions into the child’s nerve-sensz system.

The methods described in Chapter 3 for making the child
dexterous, and sceing that the writing activity is taken over
into the whole body, should be continued in the cursive pattern
work and the first joined writing ; the reading by the class and
the individual is continued.

When the cursive writing siage is rcached the question
arises at what point should pencils be introduced. It has been
the custom rto use colowied wax and then colour pencil crayons
in the Englisb Steiner Scheols until pen and ink is used. This
has had its drawbacks, time wasiage and disturbance through
the constant breaking of the crayon points — delightful, of
course, to our pupils who collect these in match boxes and spill
them all over the floor . . . (and not one is allowed to be lost
cither!) Crayons need extra pressure too, which causes the bad
hubits of tense band and arm muscles. Neither do they
glide over the surface of the paper. Al this has to be weighed
anainst the colourful cffect of the finished writing and the
interest to the children of changing the colours as they go from
sentence to sentence.

But what one obscrves nowadays is the lack of thythm in
children’s movements and the tension and clumsiness in ticir
handling of wax and pencil crayons.  Our present situation
therefore, appears to nced a medium which allows for a good
rhiythmic quality in writing, where an experience of weight
and lightness is possible Here the ordinary graphite pencil
comes back into ifs own, for now modern technoiogy has
produced a plastic bonding process which makes 3B and 4B
pencils thai do not smudge or break so easily. These glide
over the paper and the children can have the pleasurable
experience of taick and thin stwrokes which, with coloured
crayons is difficult for voung children to achieve. The use
of these can be continued fovr decorative capital letters and
titles but the main writing should be done in the media which
vives the opporiunity for rhythmic flow and beauty of line, not
to menticn the ease for the correction of badly shazped letters
or copying errors.

Whern cursive writing is estabhished by the 2nd term of
Class 2, the time arrives for the children te read from print.
Although they will have been using beoks a2t home no doubt
from the age of 2 — 3 years and even be reading already,
nevertheless, the introductiion by the teacher to a printed beok,
in the way it is presented, can have a lasting educational
impression.  Books and the prinied page, up to this moment,
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have been one of the many assorted impressions of things in
one’s environment, like the kettle, knives and forks and meal
times, part of every day. existence. Now it is to bc brought
to the child in its true context and purpose.

We have already seen that writing was itself connecred with
religious life — the scribe in pre-Christian times — the moni
afterwards — wrote down the Word of God. The desire for
literacy in the last century really stemmed from the wish to
read the Bible, for innumerable people the Bible was their first
reading book. It is an important pedagogical principle that a
sense for a future activity or aspect of learning is prepared
with childeen. It is good for them to be told “when you are
such and such an age — or when you come to Class 7, then you
will learn about such and such a person or subject. The
chiidren will hear stories from the Old Testament in Class 3
and so in context with this, it is good formally to introduce
the printed word from a beok which stands behind all Western
cultural iife, the Bible. This important moment should be
prepared for by the teacher at a Parents’ Class-meeting, so that
parents too, can take part in feeling the importance and dignity
of the moment when the printed word is placed consciously
before the children. We can prepare the opcuning verses of
Geresis with the children, or verses fromn the story of the
Nativity. They can be learnt by heart and written first and
thea the teacher can bring to the classroom one of the larger
Bibles with their clear print and one by onc the children
can take part in their first reading lesson, cach child in turn
coming to stand beside the teacher, together they point at the
words and the child speaks them consciously and clearly.

“When we come to reading, our efforts must simply be in
the direction of making the child aware, this time in his head,
what has already becn elaborated by the hodily forces as a
whole. Reading is then grasped mentally, because it is recognized
by the child as an activity in which he has already been
employed.” (from the likley Course for Teachers, 1923. Lecture
8).
it is in the Third Class that the printed form of the small
letters can be introduced, for cxample, in the writing of poems.
This is only a specialized form of writing and is not the style
we use for every day communication. It is easier and wmore
logical for the child to recognize the letters in single formation
froin the experience of joined writing than to have to link
separate letters together. The idea that if the children learn
to print first it will familiarize them with the printed letters
in books is not a sound pedagogical concept. Of course the
majority of children can manage this but it is 2 contradiction
of thosz spiritual forces at work in his peing which develop
into faculty.
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The final stage is the introduction of ink in the Fourth Class.
This is the yecar when the cuttlefish, which produces its
self-defensive “‘ink’, is introduced in the Main Lesson on
Natural History. Thus the cwriculum itself indicates the time
when the children should change to this medium. Here
again we can apply the historical developmeni approach . . .
the latest productions of our civilization are not the best thing
for children v/hose organism is not yet developed and complete.
The hard ball of the biro which is neither pencil nor pen destroys
all the work e are doing to write rhythmically and beautifully
and keep these qualities when later we have to write at speed.

Pens made by themselves from bamboo produce excellent
writing. Interest and care for their writing comes about through
the experience of using something that they (hemselves have
produced and which works! Teachers with classes of 30 — 40
may quail at the thought but it is possible with careful prepara-
tion. It is one of the ways of teaching the respect for the
materials of which things are made, which is so sadly lacking
now. Garden bamboo cane stakes, normal penshaft thickness
are useable, cut into the usual penholder-nib shzpe ; the pith
carefully thinned away on the nib, its width having been cut first.
A “reservoir” to provide a flow of ink can be inserted at the back
of the nib and wedged into the holder. A flexible narrow strip
of copper, or a strip cut from the sealing bahd of a sardine tin
is suitable. If dipping into the ink gives trouble, the
“reservoirs” can be filled by using a paint brush as an ink filler.
Teachers mav like to use coloured paints before they introduce
ink.  Quill pens czn also be made. They are considered by
calligraphers as unsurpassed by any other tool for writing. But
“free range” geese will have to be found, as quills r - ~ot what
they were; modern farming trends have unde. 1ed their
structure . . . seagulls are unaffected, if you can i...d feathers
which are thick enough! Quills must be toughened vy standing
for a time in a solution of alum before cutting.

It is the use of self-made pens which enable the children
to resist the urge to fall intc very small writing that comes
after the Ninth year when they, for the first time, experience
themselves as individuals standing apart from the world. Before
this “Oth year crisis” they have lived with the unconscious
assumption that they were a part of the great world in which
they lived.* Now they feel a withdrawal from this “oneness”
and often overnight a child’s handwriting can change from a
large rhythmic style to a microscopic tightness. Confidence in
the world process can be regained and sustained through a right
development of the art of writing.

*See note at end of chapter for fuller description.
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older children.



SUMMARY
Class One : (children aged 6+ — 7+ years)

This is the year in which Writing is taught in one or two

Main Lessons cach term.
The First Term :

Preparation for Writing (Chapter 3)

Introduction of the Capital Letters

Copying the first words and sentences. Exercise books
should be as large as is compatible for children to manage
on the area of the desk or table without their slipping
about ; certainly not less than 30 x 21 cms. Letters should
be approximately 4 cms (1% inches) in height.

Emphasis on the drawing of the Capitals.

Large clear letters : see that every child draws each stroke
of the letter in its correct sequence.

See thai Posture, pencil holding, distance of eyes from the
paper, are correct.

Preparation for “running handwriting” through the drawing
of cursive patterns and form drawing. The cursive patterns
should not be allowed to straggie across the paper. Lines
are nceded approximaicly 5 cms (2 inches) apart.  The
children should first make the patterns between the lines
quité freely. As skill increases the width of the lines
should be reduced to ¢% cms (8/10 inch) for the prepara-
tion of introducing the running hand in Class 2.

The Second Term :

Writing practice and reading what has been written. Writing
sentences of their own making.

Pattern work continues.

The Third Term :

Continue writing stories and making sentences describing what
they have seen and done.

Introduce single lines for the writing, emphasis on good
spacing : margin : see the work is well set out on the page.

Continue form drawing.

Introduce the graphite pencil for the drawing of cursive
patterns.

N.B. Pencil Companies using a bonding process which lessens
the smudging of 3B and 4B penci! have the word “bonded”
printed on the pencil shaft.

Class Two : (children 7+ — 8+ years) .
The work of this year is teaching a running hand and Reading.

The First Term — Using pencils 3B or 4B
Introduce the small letters of the Alphabet (minuscules) in
round hand if Roman Capitals have been used. In Cursive
hand if Cursive Capitals have been chosen.  Use single
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lines sp that the children aie clear where the letter sits
in relation to its ascending and descending strokes, It is
important that the lines arc far enough apart so that
“ascenders” and “‘descenders” are not tangled up, A prope:
contrast between letter and word-spacing should be seen.
Spend time on these details and teach the careful use of the
rubber. How many children see vubbers being used by
adults?  Teaching is necessary. We can do this best hy
sitting beside him and talking to the rubber. .. commenting
on it ... “mm, you are a soft one ; this one is hard, we
shall have to use you very lightly or you'll leave a smudge
behind o 0 ™ Speak about the paper, its surface, the
whileness . . ." 1 wonder where the tree grew that you
came from? . . . yellowich paper . . . that must be paper
which has already done a lot of work! Tt's rnade from
thrown away paper.” [Present materials to children as 2
picture of your reactions, your judgments and experience,
not information of how they are made, that comes later
and really wiil be interesting to them if you have prepared
it in this way first.

Is the way the pencil is held correct and is the left hand doing
its work?

Check posture

When introducing the minuscles help the children to discover,
from the stroke directions and the invisibie movements
between them, how the capital letters have shrunk to their
new shapes. Find these in sentences and practise them
in groups of three in alphabetical sequences, ¢.g., abc, cde,
efg...zab. .. [forf neverf. Thisisa “ss” occasionally
used in formal writing.] Repeat such practice sequences,
speaking the movement directions aloud, until cach child
can do them with his eyes shut,

Reading from their writing — learning the short sounds of the
vowels : the letter-sound combinations.

The Second *Term :

Continue copying writing and the making of their own
compositions. Introduce the first printed books. When
this is done we should lay the foundation for a recognition
of the beauty of printed letters. We cannot do better than
have in our classroom exampies of the “Ideal” letters,
those that have influenced all Western writing — The Trajan
Capitals remaining on the columns of His Triuraphal Arch
(Emperor 98 — 117). Edward M. Catich has produced each
of these on separate cards printed in a terracotta that
exactly matches the colouring of the Roman tiics of this
period. The children can thus see letters as an artistic
creation in therhsclves*

*See “Reed, Pen and Brush Alphabets for Writing and Lettering”
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The Third Term : )
Writing and reading practice continues together with form
drawings. - ‘ '
Writing styles and their effect. o
Exercises for “slecpy” children, nervously awake children,
poor speech movement co-ordination,

Class Three : Printing introduced. _
The writing of business letters provides for the teaching of
spacing and layout. Each letter should be presented as a
“picture” in itself. ’
Practise it in Classes 4 and 5, ready for neat labellingon maps
. and in science books. o

Class Four: Writing in ink.
Consult books on handwriting for correct angle of pen to
paper, type of nib for chosen style of writing, etc. (See

bibliography) '

NOTE on the _Ninih Year Crisis. R’udélf Steiner, Basel Course
1920. Lecture 8. i ' .

“In the ninth year the child experiences what is really a
complete transformation in his soul, indicating a significant
change in his bodily-physical experience. From then on, the
child begins 1o experience himself as separate from his sur-
roundings.. He learns to distinguish between the world and self.
When we are able to observe rightly, we must sav that before
this révolution in human. consciousness, worid and self flow
more or less together. From the ninth year {‘his is, of course,
meant approximately) man distinguishes between himself and
the world: This must be thoroughly taken into account in the
teaching wmaterial and educational life that we bring to the
child from the ninth year on. It will be well, up to this time,
not to confuse the child with description or characterization
of things that are separated from man or can be regarded sep-
arately from man. You see, if we tell the child fables or fairy
tales, we speak about animals or perhaps plants in the same
way as we speak of people. Animals and plants are personified
and quite rightly, because the child does not yet. distinguish
between self and the world, because everywhere in the world
the child sees something that he experiences in himself.”
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CHAPTER VI
Oh Spelling!

“Spelling lessons must run parallel with developing
the children’s feeling of respect and esteem for what
their predecessors have established.”

Rudolf Stetner, Practical Advice to Teachers, Lecture 5.

We need only to spell when we are writing. i is a capacity
which must not in any way obtride into consciousness ; it must
be entirely the servant of thought.  The faculty ol inner
visualization must be working at a subconscious level and work
upon the capacity of self-movement which we have been
using in our teaching method.

It has already been described how raovement, speaking and
ihinking are developed out of each other: all three of these
processes are involved in spelling.

On the other hand, spelling itself has had its own cvolution,
and only become static cornparatively recently. With tke loss
ol interest in the Greek and Latin languages words have suffered
from a loss of their own ancestry : their sound or spelling are
no longer evocative ol their past. Thus the teacher stands in
the class room with little inner connection himself with words
as history — only as a utility for communication. 2nd this
emptiness therefore, works upon the children producing lack
of interest. Tk in its turn affects the children’s Will and its
power on the recall of memory. Conventional teaching of
spelling does not really reach to the root of the situation. Some
children manage te learn by rote, but like other capacities, as
for instance, Maths or Music, either one can spell or can’t. There
are some children who are good at spelling naturally, and those
who are unable to retain the visual picture of the word however
many times they write it. Jt may be learnt, but under stress —
that is speed of requirement - the old faully picture returns.
These faults seem only to be overcome when,as fully conscious
adul®, they take the matter in hand, though even then there
will remain words whose spelling always arrests the flow of
thought.

[l we have given the children time really to enter into the
metl. >ds described, and found ever fresh ways of enabling them
to practise what we have taught, then many of their spelling
troubles can be overcome.
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Steiner suggests that teachers nced to approach spelling with a
“light hand" ehowing the children that the grown-ups spell words
like this, and therefore they should also do so, as they too
have to grow into the customs of the adult world of which
one day they will be a part.

It will not be long before the naturally able spellers and those
to whom spelling is to be a preblem will emerge, these are
often the chiidren who have entered the class after the basic
preliminary work has been done, and the suggestions which
follow apply to children who are ten ycars of age and over.

The aim must be to work for inner visualization and, through
interest, arrest the attention. For example, a short graphic
sentence containing two words, which need “fixing”’ in the mind,
used in a new way can be writtern on the blackboard. Then
the “analysing” procedure can be used. The second day the
children car stand with their backs to the board and ditferent
ones asked to say the sentence; follow this by asking for the
spelling of the fourth word on the first line ; the last but one
word of the sentence etc, The third day the children can be
asked to write the sentence from mecmory, cr insert words
which have been rubbed off. Naturally a new sentence can
be added on each succeeding day in classes of older childrer.

In this wav we implement the three day rhythm in our
teaching to which Steiner has drawn our attention. This rhythm
takes into account the threefold structure of the soul with its
developing capacities and the importance of the intervals of
sleep. We have to give the opportunity for the full assimilation
of our subject matter into the soul-bodily organization before
calling on the child to reproduce it with his intellect.

Spelling coirections are a problem both to teacher and
pupils, especially if their work is well written and comes back
defaced with red marks and — whisper it only — sometimes
teacher’s “‘scribble’!

It has a beneficial, consoling effect on children of all ages,
if the teacher sits down beside a pupi!, consciously places himself
in the correct posture for writing and slowly and beautifully
writes out three or four of the misspelt words for him to copy —
once! We cannot do this every day for each child, but we can
see .to it that in every main lesson we have written once in
each child’s beok in his presence ; watching the care with which
the teacher treats words, awakens interest and conscience towards
them.

We need to distinguish betwecn different types of “spellers” —
“original spellers” for example, are-those who, in the heat of
composition feel the “picture-meaning” sense of the sounds as
they write, in connection with their riiythm and the content
of their thought. To make these children learn spelling is the
best way to turn them into bad spellers, for having learnt words

02

out of their context, when they are required in composing
tnoughts, they never know which is right -~ what they “imagine"”
or the correction. For them, and truly for all poor spellers, it
is far better to comment at the end of their compositions that
they have spelt “accommodation” and ‘‘necsssary” correctly,
than to return it to them scored with red lines.

It is the “bizarrc speller” who is our problem. He puts any
o'd letters together and needs special teaching on 2 one to onc
basis. Until thic can be arranged we must concentrate on his
writing, making him copy out most beautifully a line from a
pocm which the class is lcarning, a verse, or a sentence with
alliterated scunds. This is the best way to help him and also
the *“original speller” — these are the “non-imemorising tvpes.”
Then there is the other type of speller : those who only learn
by heart words which have a feeling content with themselves,
their interest and activities . . . given lists of these words they
can learn them and recall them at will.

There is a large body of work contributed by teachers to
help the poor speller. The learning of specially selected groups
of words is the main consideration here; therc is certainly a
short time between 8 — 9 years when children love “collecting”
and this moment can be used for such work. But when this
is over, time spent on learning by rote can be a sterile orocedure
znd it would be better used in work of a remedial nature which
arouses the whole of the child’s abilities, rather than his head
memory only, '

Painting can be used, for instance, to help poor spellers and
readers, not in extra painting lessons, but in the usual weekly one,
Painting js not to be regarded as a ‘“subject” but as part of
everyday life ; that i why Steiner made the class teachers
responsible for this instead of it being taught by an art teacher.
Social training in the class also consists of the children recogniz-
ing that each one has some special need and thev must accept

_it that Tom is different from Will, and that Mary has to have

something which Sally dcesn’t.

If we have noticed that there is a child who cannot take hold
of his thcughts — is vague and sleepy, then we make him paint
two or three geometrical forms, one super-imposed upon the
other. He then has to learn to szc which parts the foriny have
m common and which will protrude (see lusiraticn). This
helps him to differentiate in his ‘“‘inner” looking. Another
exercise is to paint a background colour leaving a geometrical
form as a space in the centre, which then can be painted in
with the complimentary colour. Here we call on the child’s
ability to hold a picture in his mind and not_let it become
washed away by the too strong processes at work in his body.
after working at this exercise, words may be substituted for
the forms.t
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Exercises for older childven with feversal ch.(,lms
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I.earning difficulties can be foreseen by accurate observation
cspeaially if we have had the children in the {irst three classes,
i.e., before 9 years. Steiner gives specific ways of painting for
chiliren who hold on to their thoughts and sc heccme “cver-
loaded” with them : and for those children whose thoughts
disappear into the depths of the body. 1In the first instance
conirasting colours should be painted in large 2ieas next to each
other.  This has an effect <imilar to the relief we have when
gazing out over a landscape : in the opposite situation, colcurs
whizh blend irio one another should be used and painted with
a drawing style in narrow, ribbon-like forms, looped together.
Here the child’s consciousncss is not allowed to go on dreaming
m his bodily processes ;i this exercise he must remember to hift
his brush to go over or under the loops. He has to wake up,
just as he must in a4 rcad of heavy traffic. Steiner follows this
by iliustrating how the same pedagogical need can be extended
inte, the gvim lesson by sceing that the second type of child
alternates the gymmnastic exercises with reciting and singing wrile
the other children remain silent in between the exeicises.*

Thus the subject matter of lessons can be used to heal and
produce latent faculties if the teachers have really observed the
children in their care, and understand how, by using the con-
junction of body and scul working together, the intellect will
be produced as a fruit in due season.

SUMMARY

Steiner Lectare 5. Practical Advice to Teachers.

Using the “three Qav rhythm’. The supplementary Course
to the Waldorf Teachers, 1921. Lecature 3.

Correcting Spelling

Types of Spellers

Observe which children cannct let ‘go of their thoughts.

Observe which children lose their thoughts.

Corrective painting exercises. Two for children from 6 years
onwards.  Two for those over elevea.t

Lxercise for reversal problems. All the spatiai dimensions
are contained in the rcgular spira! (arithmetical). Their
corresponding soul faculiies are brought into activity when
drawing this form.

Schonell’s *The Lssential Spelling List.”

Dale R. Jordan. Dyslexia in the Classroom, Publishers : Charles

t2. Merril, Ohio.

*QOxford Course Lecture 8.



CHAPTER VII

Writing Difficulties

“Qur rightful place as educators is to be removers
of hindrances . . . Each child in every age brings
something new into the world from divine regions,
and it is our task as educators to remove bodily
and psychical obstacles out of his way ; to remove
hindrances so that his spirit may enter in full freedom
into life.” -

Rudolf Steciner, Oxford Coursc for Teachers, 19.8.22.

As early as the first main lesson of school, it will be apparent
to the Class Teacher which children are experiencing hindrances,
both in maustering their bodies and to the harmonious influx
of their will forces.

Many factors play into this. A very common onc is that
in the years before the change of teeth, the inherited body
has been too hardened and difficult to transform into a vehicle
for the expression of the child’s own will ; the habit patterns
of the family are so firmly embedded in the constitution that
the work of soul-spirit on the body is hampered. The polarity
is when the bodily constitution is delicate and mobile, while
the environment is harsh and owver stimulates the nerve-sense
system, so that the work of the soul-spirit of the child is
disturbed and the life forces depleted. Both these conditions
will produce many warning signs which show that the child
is unable to absorb the content of the lessons and change them
into the necessary faculty. We will consider some of these
signs, with suggestions for heiping them to be overcome.

Lack of concentration is a common plaint made by both
teachers and parents. Two of the usual causes of this are,firstly,
too many sense impressions crowding in on the children as
soon as they wake up. What is the first thing that they sce on
waking? The wall paper! Is it strongly patterned and coloured
with cartoon figures or complicated forms? This can be an
irritant to a delicate nerve sense organisation . .. and even to a
strong one! A plain wall in a warm colour — pinks and orange
tones — is mcre health giving to the senses ; it can be enhanced
by curtains of a deeper shade. Is the radio on when they awake?
Is it audible over the whole house? Is the eight o’clock news
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on at brcakfast time while Father is reading the newspaper
and children and Mother talking about the arrangements for the
day? If so, is it any wonder that teachers complain that children
just don’t hear what is said Lo them?

in these conditions the vitality and delicacy of perception
of the sight sense and hearing sense are already over-stimulated
by the time children arrive at school and if they come by fast
driven cars with the radio on too, how can young children settle
down to quiet concentraied work with the residue of ali these
impressions working from the body on to the soul? Children
arriving by school bus are not in a much better condition.
They have usaally “‘worked” each other up into a state of
excitement. Even the effects of the healthy walk to school
are depicted when there is constant heavy traffic on the road.

U this the teacher has to take into account. Therefore to spend
ten minutes on a simple painting or shaded coiour exercise
before the merning verse would go a long way in helping the
children to settle down to work.

Another more subtle and deeper condition for lack of
concentration is when the child has had the experience of
having his play constantly interrupted. Over-anxious or dominat-
ing parents are the culprits here. There are mothers who want
the child to play as they did when children, they do mnot
recognize that their child has a “fantasy” working 1in the Wili
which wants to develop a different kind of play interest. Or
the child may be slow at starting his play and just as he has
become imrnersed in it Mother comes along with something else
she wants him to do, or to change his place of play. This
background accounts for many a fidgety child. The teacher
can distinguish these causes through careful observation and
visiting the home. As a remedy for this he will see that the
child has an opportunity to “play himself out” either in the
classroom or even by arranging a time when the child (if he
is in the First Class) could join in with the kindzrgarten. These
children are often so frustrated that they are glad to be with
younger children who in their turn become their healers.

!Incessant talking, and inability to remember, are two other
obstacles to good work which have to be tackied. These come
more from the soul-spirit of the child than from the environment.
Observation will show that the breathing of these children is
very shallow ; they can be helped through werking with the
bedy and in this way making the child more active in his soul
nature. Steiner has emphasized the unique condition that the
children are in between the change of tecth and puberty,
namely, that what is done with the body works upon the soul,
and if we make the child active in his soul-feeling life, this
works back on to his bodily constitution. We need to remember
that this law, discovered by Spiritual Scientific research, works
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At this age, the condition of the body is the sdul s “objective
outer world” and these deeply embedded senses tell him about
it. If the child is not allowed to 'develop at’ his own pace,.if
he does not have enough practice at suckmg but is too early
spoon fed for example, and “helped” to walk too soon, then the
integration, the résponse of his Will to these senses are weakened.
Not only is this a disaster to the sense organ itself but it goes far
deeper, for Steiner points out that there is an important
metamorphosis of these senses into those “senses” which we usc
to communicate with our fellow man, namcly “the sense of
movement” is inter-connected with our capacxty for recognizing
the sound of speech; the *“sense of vitality” (life} for the
recognition of thought; and the “sense of balance” into the
capaf...y of hearing.

When' zur pupils do not hear the dlffcrence between the
sounds o ‘pce«_h, cannpt recognize “cup’’ from “cap’’ when thry
cannot grasp’ 1.~ :{lanations, when their speaking is sloven'y,
the sounds not orup\.r‘ly amcu ated then the senses of balance,
vitality (life), and movement have been weakened. With this
knowledge we can see how all that Steiner has given in his
pedagogical methods have a h"almg and reviving effect on
these all important bodily sensés that inform us of the creative
powers of that Universal Life of which we are a part.

Hence Steiner's emphasis that teachers must work at their own
speech so that it becomes objective and not embedded in
habit patterns and tones . . . he gave specific speech exercises
in the first training course for the Waldorf School teachers ; he
expected them to practise eurythmy and painting too, these are
a powerful means of reviving the intimate connections between
hearing -- movement — speech. Painting is the reviver of the
“sense of vitality” as also is the making of riddles which is given
in the curriculum of the first three classes of the lower school;
these give the impetus towards the metamorphosis of this
sense into the concept or thought sense.

Symmetry drawings and dexterity exercises all work towards
establishing the child’s relationship to the sense of balance,
preparing him to hear the melodic harmony .and rhythms of
music and speech and movement.

These are the great healers for the stresses and lacks in early
childhood and their long term eftects should never be underrated,
for what we have done for the children does not end when
they leave school, our pedagogy will continue to work in the
subconscious. regions of the soul and the fruits will appear
long after the means have faded fromm memory.

Bad writing posturcs can be corrected by giving the pupil a
suitable “‘picture” — see Chapter 3. If it is an older child, we
can help him by letting him stand and wnte‘ for a short time
each day, at the blackboard. If the bad habits are too firmly
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engrained, then we should try using a drawing board at an
angle of 45" to support his book. The eye is thus directed 2zt 90°
on the paper and at this correct ““calligraphic” position the sense
of movement is brought intc play through the activity of the eye,
and so correction is gradually brought about. Ideally all writing
should be done on a raised surface, but this in schoo! conditions
would be a counsel of perfection.

We should help children, who entering the class later, sit
with the left arm surrounding their writing, or hold their head
in the left band, by giving them a ball to hold. The hand
should be cupped with its back resting on the desk. Ideally

the bail should be made of copper — a metal which warms
itse)f from the heat of the body and stimulates the ~ ' ‘on—
but one firmly stuffed with sheep’s wool could’ ..titute.
If neither is possible, then an orange can serve . " rpose.
We should make sure that the left ) is really
left handed and not ambidextrour man - .<u are presumed

to be left handed by théir pa znts becaw . the fact that babies
arc ambidextrous is not known, It has been overlocked that
it is necessary for parents to give u definite lead and training
in handedness. His dominance sk ald be checked by the school
doctor and suitable cxercises made with the eurythmist or with
the remedial teacher so that a full left-sided dominance is
achieved.

He should sit with his paper a little to the left of his body,
and to avoid smudging his writing as he moves,it should be tilted
so that the top left hand corner is higher than the right. He
should keep his arm close to his body and write using his fingers
to make the movements rather than the hand and wrist. He can
practise this skill by holding a marbie between his thumb and
first two fingers as he would his pen, and making the letter
forms with this. The function of the right hand is to move
the page up towards the top of the desk as the writing proceeds.

To prevent the dcterioration of handwriting through the
hurried taking of notes and dictation, time should be given
once in each main lesson th'oughou the school to the enjoyment
of writing beautifully ; it would give the teacher an opportunity
to make the children conscious of the necessity for the correct
management of pen, paper and their sitting position. The
discipline of making the correct movement-scquences of the
letters with a broad nibbed pen has a quietening effect, similar
to that of Geometry, on the turbulent forces of puberty. In
writing thus, the children experience a musical element which
complements the spatial speech of Geometry. Needless to
say some good examples by the teacher would be a great
stimulus e this, just as kis own paintings, which he makes for
his classroom at the scasonal festivals or for birthdays are a
help to the children’s paintings. ‘



From the age of ten all children need to md'{c the capital
letters in shaded drawing — see page 57. 'lhlS is the great
corrective to stiff wrists and tightly held pencils and overcomes
the automatic movements that so eas..il_y become a habit as
children begin to develop speed in writing. y

In education no teacher can say “al_l my own wqu , every-
thing that is done for the child contnb.utes something. If we
use methods which belong to the esscnga] dcvelopn:xent of man
as a spiritual being then we place in h}m a seed,”mstcad of a
stone, and in due course this will receive xjrater from some
other teacher, perhaps a long time aftcr. '}hen the seed will
gérminate and in a few wecks the pupil will master th'rough
the power of his own will what has been i}ampcrmg h.xm.

We have to have the confidence that faculties develop if they
are rightl)'l prepared. If we do this conscienticusly then we
are giving “our pupils bread from the loaf that always renews

]

itself, and water from the bqttlc that is ncver empty . . .
“Pedagogy is love for man resulting from kr}ow!g({gf:
of man, and this is the bringing of the living $pirit
right down into the bodily constitution, the bodily
functions.” Rudolf Steiner. Education and Modern
Spiritual Life. Lectures given i [lkley, 1923.
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SUMMARY

Two reasons for lack of concentration.

Co-ordination.

Dominance and laterality defined.

Correct writing positions for the left hander.

Kinesthetic Sense — Senses of Movement : Life : Balance and
their metamorphosis into the “higher’” senses of Speech:
Thought : Hearing. :

Painting and riddle making.

For restless classes on arrival at school :

Before the morning verse, ten minutes general remedial
exercises. With the” younger children walking and clapping
rhythms to music or recitation; hopping, skipping and
movement concentration exercises. The older children should
practise their tables in movement: fonn drawing, shaded
drawing and colour exercises in painting. (these on sugar
paper). Symmetry exercises for all age groups.

Correcting bad habits of posture and writing. One colleggue has
had excellent results with Upper School children who have
had belhaviour and learning *problems when they. have been
persuaded to change their style of handwriting.*

Important : All teachers should inform themselves on entry,
whether the child bas;crawled propeily as a baby or shuffled
along on his bottom. There is enough evidence from medical
and psychological sources that this is a warning sign and its
consequence is often reading difficulties : that is, there has
beer a retardation in the metamorphosis of the lower into
the higher senses. Remedial exercises in the classroom should
begin at once from the first class, and if the pupils with this
background come later into the school because they are “slew
in reading”, they are not likely to progress without special
help from tcacher and doctor, so watch these children
carefully.

Signs of trouble in older children’s writing are: reversing
the letter sequences in words, ‘on’ for ‘ne’, ‘was’ for ‘saw’,
writing letters upside down, w for m, n for u, changing
the order of letters, omissions and adding letters, crossing out
and writing illegibly to hide the fact that they cannot spell
and the bizarre writing already mentioned. Individual help is
a must for these pupils.

Class 6 — Introduce a manuscript book for the formal writing
of poems and quotations. The Roman and Medieval History
Main Lessons give us the opportunity to do this.

*Sce Overcoming Nervousness, Rudoif Steiner at Munich, 11.1.1912
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Biographical Notes

Catich, Edward M.

of St. Ambrose College, Davenport, Iowa. Calligrapher
Topographer : Lecturer. Editor of the Catfish Press, Iowa.

Diringer David

M.A. (Cantab), D. Litt. (Florence) was educated in Florence
to which University he. subsequently returned, first as
Lecturer, then as Professor. Among his many appointments

have been Lecturer in Semitic -Epigraphy Cambridge,

Secretary of the Permanent Commitiee for Etruscan
“sndies. Dr. Diringer is the founder and director of the
habet Museumn at Cambridge and Tel Aviv.

Fairban! ‘fred, C T L, TR
cou. aphy. with his profesiion as a se
executive 1. .- of he Admiralty, Presiden’

Society of Scribe. & ‘~ators from 17

membBer of the Soliity o esigner Cre

receiving the Leverhulme res rewards. -siuent
of the Society of Italic Handwa, 1g. Designe. «.d respon-
sible for the Books of Remembrayce of the R.A.F. Church

of St. Clement Danes.

Johnston, Edward

(1872--1944) gave the major impetus for the revival of
formal- calligraphy and his teaching created an [nternational
Schoo! of Scribes. His book, Writing, [luminating,
Lettering (1906) has never been superseded. He recon-
structed medieval techniques of pen cutting and vellum
preparation. His ‘foundational hand’ has been the starting
point of the modern development in calligraphy. He
trained most of the founder members of the Society of
Scribes & Illuminators., He held that in all work Truth
must be sought and the main approach to this is through
Religion, Science and Art. He said that the thought
which inspired his work had been, *‘to make living letters
with a formal pen.”

Lethaby, W. R.
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(1857—1931) was an Architect and Scholar. ¥rom 1879 he
worked with Norman Shaw for twelve years. In 1896 he
was appointed first principal of the L.C.C. Central School
of Art; in 1900 he became Professor of Design at the
R.C.A.: and in 1906 he becamé Surveyor to the Fabric
of Westminster Abbey, a post he held for 21 years.

Steiner, Rudolf

ey

{1861-1925) Teacher, philosopher and writer, lecturer.
Founder of the Anthropesophical Society which embodies
his teachings from spiritual scientific research and their
application to practical life. His werk embraces education,
medical research, curative education, agriculture and econ-
omics ; and the arts, with his own original contribution
of Furythmy. The Geotheanum in Dornach, Switzerlandg,
the second of two buildings which he designed is the
headquarters of the General Anthroposophical Society, of
which there are national societies in nearly every European
country and the North and South Americas and Indiz

am

Note' 9. “*he 10 perial “Trajav’ T3 g
The: . the ideal "+ _anenc of the structure of all
our \ ° ern letters Lo

De  ibing thei: <truction, Edward M. Catich warns
us that, “We live .,* uit age of specialization . . . and tend
to project into our view of the past our own limitations.
Thus there arises the danger, when writing about ancient
letter making, of concluding that Roman calligraphers,
were, like us, one-sided specialists. But in antiquity the
calligraphey’s art was practised as a compact, unified
whole.” (from The Origir of the Serif.)

He goes on to demonstrate how these beautiful letters
were derived directly from drawing.
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